ST. JOHN’S CATHOLIC SCHOOL PUPIL PREMIUM STATEMENT 2024-2025

This statement details our school’s use of pupil premium for the 2024 to 2025 academic
year) funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail

Data

School Name

St John’s Catholic
Primary School

Number of pupils in school

235 (including 28
nursery children)

Proportion (%) of pupil premium eligible pupils 8.5%

Academic year/ years that our current pupil premium 2024 - 2025
strategy

plan covers

Date this statement was published October 2024
Date on which it will be reviewed September 2025

Statement authorised by

Maureen Collier (left May
2025)

Alex Bingham (Acting
Headteacher May 2025)

Pupil Premium Lead

Maureen Collier (left May
2025)

Alex Bingham (Acting
Headteacher May 2025)

Governor/ Trustee Lead

James Chivenga

Funding overview

Detail Amount
Pupil Premium funding allocation this academic year £36,800
Recovery Premium funding allocation this academic year £0

(enter £0 if not applicable)

Pupil Premium funding carried forward from previous years | g£(
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Part 1: Pupil premium strategy plan

Statement of intent

Our intention is that all pupils, irrespective of their background or the challenges they face, make
good progress and achieve high attainment across all subject areas. The focus of our pupil
premium strategy is to support disadvantaged pupils to achieve that goal, including progress for
those who are already high attainers. We will consider the challenges faced by vulnerable pupils,
such as those who have a social worker and young carers. The activity we have outlined in this
statement is also intended to support their needs, regardless of whether they are disadvantaged or
not.

High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged
pupils require the most support. This is proven to have the greatest impact on closing the
disadvantage attainment gap and at the same time will benefit the non- disadvantaged pupils in
our school. Implicit in the intended outcomes detailed below, is the intention that non-
disadvantaged pupils’ attainment will be sustained and improved alongside progress for their
disadvantaged peers.

Our approach will be responsive to common challenges and individual needs, rooted in diagnostic
assessment, not assumptions about the impact of disadvantage. The approaches we have adopted
complement one other to enable pupils to excel. To ensure they are effective we will:
e ensure disadvantaged pupils are challenged in the work that they are set
e act early to intervene at the point need is identified
e adopt a whole school approach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can achieve

Ultimate Objectives

To narrow the attainment gap between disadvantaged and non-disadvantaged pupils nationally
and also within internal school data.

For all disadvantaged pupils in school to exceed nationally expected progress rates in order to
reach Age Related Expectation at the end of Year Six and thus achieve GCSEs in English and
Maths.

Achieving these objectives:

e Additional teaching and learning opportunities provided through trained TAs or
external agencies
e All our work through the pupil premium will be aimed at accelerating progress, moving
children to at least age-related expectations
e Transition from primary to secondary and transition within the academic year from
another setting and into EYFS.
e Additional learning support.
Pay for all activities, educational visits and residentials. Ensuring children have first-
hand experiences to use in their learning in the classroom.
Support the funding of specialist learning software.
To allow the children to learn a musical instrument and to sing in a choir across
Oxfordshire.
Behaviour and nurture support during lunchtimes by providing activities to engage and
promote St John’s values and thus enhance learning.
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Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Assessments, observations, and discussions with pupils indicate
underdeveloped oral language skills and vocabulary gaps among many
disadvantaged pupils. These are evident from Nursery through to KS2 and in
general, are more prevalent among our disadvantaged pupils than their peers.

2 Assessments, observations, and discussions with pupils suggest
disadvantaged pupils generally have greater difficulties with phonics than their
peers. This negatively impacts their development as readers. Needs continue
after fluency due to limited vocabulary and experience of some pupils.

3 Formal and informal assessments indicate that a mastery curriculum in
Mathematics is less accessible for lower attainers, and

particularly our disadvantaged pupils.

4 Reviews, evaluations and monitoring highlight the need to embed pedagogical
expertise and our wider curriculum to respond to the needs of all our pupils.
Observations and discussions with pupils and families identified limited cultural
capital and links with the local/ wider community.

5 Our assessments, observations and discussions with pupils and families have
identified increased social and emotional need in pupils. These challenges
particularly affect disadvantaged pupils, including their attainment.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Challenge 1 Assessments and observations indicate significantly improved
oral language among disadvantaged pupils. This is evident

Improved oral language when triangulated with other sources of evidence, including

skills and vocabulary engagement in lessons, book scrutiny and ongoing formative

among disadvantaged assessment.

pupils.

Challenge 2 — 3 Termly progress and attainment monitoring shows diminishing
difference between disadvantaged pupils and their peers.

Improved phonics,

reading, writing and

maths attainment among

disadvantaged pupils.
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Challenge 4

Provide and embed a
bespoke curriculum
including a wide range
of enrichment
opportunities to broaden
experiences and
aspirations of all
children including those
eligible for PP

Increased offer of and participation in enrichment activities,
particularly among disadvantaged pupils, such as free breakfast
club, after school clubs, residentials and educational visits.

Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Budgeted cost: £9650 (CPD and resources)

model (WCR) and Guided
Reading (GR) model in Y3 —
Y6.

Continued engagement with
The Literacy Company for staff
training on modelling of writing.
Resources, staff training and
English Lead resource time

On average, reading comprehension
approaches deliver an additional six
months’ progress. Successful
reading comprehension approaches
allow activities to be carefully
tailored to pupils’ reading
capabilities, and involve activities
and texts that provide an effective,
but not overwhelming, challenge.
EEF: challenge.
https://educationendowmentfoundatio
n.org.uk/educatio
nevidence/teaching-learning-
toolkit/reading-
comprehensionstrategies

Activity Evidence that supports this Challenge
approach number(s)
addressed
Wellcomm Language Screening, There is a strong evidence base that 1
staff training and staff resource suggests oral language interventions,
time in EYFS including dialogic activities such as
high-quality classroom discussion, are
inexpensive to implement with high
impacts on reading: Oral language
interventions | Toolkit Strand |
Education Endowment Foundation |
EEF
Phonics Lead — Embed Little Phonics approaches have a strong 2
Wandle phonics programme. evidence base that indicates a positive
Training for support staff. impact on the accuracy of word reading
Resources and CPD for all Nursery | (though not necessarily comprehension),
— Y3 staff, Little Wandle reading particularly for disadvantaged pupils:
material for Reception — Y3, free Phonics | Toolkit Strand | Education
reading books for KS2 Endowment Foundation | EEF
Refine Whole Class Reading 2
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Teacher and Associate Staff Quality of teaching is the single 1,2,3,4,
Development model — CPD most important driver of pupil

program to develop reflection attainment and a range of other

skills and embed new skills positive outcomes - EEF.

introduced in training. https://educationendowmentfoundati

on.org.uk/educationevidence/teachi
ng-learning-toolkit/feedback

https://educationendowmentfoundati
on.org.uk/educationevidence/teachi
ng-learning-toolkit/collaborative-
learningapproaches

https://educationendowmentfoundation.
org.uk/educationevidence/teaching-
learning-toolkit/metacognition-andself-

regulation
NCETM training, resources The EEF toolkit suggests that
and materials. mastery learning accelerates
Mastering Number at EYFS and | Progress. Work is challenging and
KS1. is particularly effective when pupils

work in groups and take
responsibility for supporting each
other’s progress:

https://educationendowmentfoundati
on.org.uk/educatio
nevidence/teaching-learning-
toolkit/collaborative-
learningapproaches

https://educationendowmentfoundati
on.org.uk/educationevidence/quidan
ce-reports/early-maths

Improving Mathematics in Key
Stages 2 and 3

Targeted academic support

Budgeted cost: £20,500

Activity Evidence that supports this approach Challenge
number(s)
addressed

Intervention Learning Phonics approaches have a strong evidence 2

Assistant providing targeted | base indicating a positive impact on pupils,

support in LKS2 for early particularly from disadvantaged backgrounds.

reading and phonics. Targeted phonics interventions have been shown

to be more effective when delivered as regular
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sessions over a period up to 12 weeks:
Phonics | Toolkit Strand | Education Endowment
Foundation | EEF

Intervention Learning Phonics approaches have a strong evidence 2
Assistant providing targeted | base indicating a positive impact on pupils,

support in KS2 for early particularly from disadvantaged backgrounds.
reading and phonics and Targeted phonics interventions have been shown
maths. to be more effective when delivered as regular

sessions over a period up to 12 weeks:
Phonics | Toolkit Strand | Education Endowment
Foundation | EEF

Intervention Learning Tuition targeted at specific needs and knowledge | 3
Assistant providing targeted | gaps can be an effective method to support low
support in KS2 for maths attaining pupils or those falling behind, both
one-to-one and in small groups

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Activity Evidence that supports this approach

Challenge
number(s)
addressed

N
1
(&)

Identification of eligible Accurate and timely identification of eligibility is
pupils through SIMs package. | essential in PP management.

N

Minibuses to enable Adventure education usually involves collaborative
enrichment offer. learning experiences with a high level of physical
(and often emotional) challenge. Practical
problem-solving, explicit reflection and discussion
of thinking and emotion (see also Metacognition
and self
https://educationendowmentfoundation.org.uk
/evidence-summaries/teaching
learningtoolkit/meta- cognition-and
selfregulation/regulation may also be involved. All
the above have been shown to have a positive
impact on outcomes- EEF
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning

Subsidised residential offer Adventure education usually involves 4
Y6 and subsidised collaborative learning experiences with a high
educational visits N — Y8. level of physical (and often emotional) challenge.
Practical problem- solving, explicit reflection and
discussion of thinking and emotion (see also self-
regulation) may also be involved. All the above
have been shown to have a positive impact on
outcomes

EEF
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning
toolkit/outdooradventure-learning
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Total budgeted cost: £36,800
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Part B: Review of outcomes in the previous academic

year

Pupil premium strategy outcomes for the last academic year

2024-2025
Measure — EYFS
29 pupils
GLD Emerging Expected
Disadvantaged pupils 33.3 66.7
Non-disadvantaged 19 81
Measure- Years 1-6 Teacher Assessment Outcome
Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
28 pupils 27 pupils 28 pupils 33 pupils 32 pupils 30 pupils
WTS |[EXS |[WTS [EXS |wTs [EXS |[wTs |[EXS |wTs |[EXS |WwTs | EXS
Reading(disadvantaged) | O 0 0 100 | O 100 |40 60 40 60 0 100
Reading (Non- 43 57 8 92 41 59 25 75 39 61 19 81
disadvantaged)
Writing (disadvantaged) | O 0 100 | O 100 | O 40 60 40 60 66.7 | 33.3
Writing (Non- 46 54 28 72 56 44 21 76 50 50 22 78
disadvantaged)
Maths (disadvantaged) | O 0 100 | O 0 100 | 40 60 60 40 66.7 | 33.3
Maths (Non- 32 68 8 92 15 85 21 76 29 71 26 74
disadvantaged)
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e Across all year groups and subjects, non-disadvantaged pupils consistently
outperform disadvantaged pupils in reaching the expected standard (EXS).

e In several year groups, disadvantaged pupils show 0% reaching EXS in one or
more subjects, highlighting significant attainment gaps.

e Reading performance for disadvantaged pupils is a strength in some year groups
(Y2,Y3, Y6).

e Writing and Maths show much larger and more persistent gaps, especially in
Years 1-3 and Year 6.

e The data indicates a need for targeted intervention in Writing and Maths,
especially for disadvantaged pupils in lower years and Year 6.

Attendance for PP pupils for the year was 92.63% and for non-PP pupils it was 95.8%
School will continue to monitor attendance for all groups on a monthly basis to reduce
absence further.
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